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Teacher Effectiveness for Language Learning
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n | use units based on proficiency targets and backward design principles.

a.

b.

Unit perfformance objectives are focused on proficiency targets and are based on
meaningful contexts.

Units incorporate opporiunities to use previously acquired language and content in @
variety of contexts.

Units provide opportunities for students fo gain competence in the three competitive
modes.

Units provide opportunities for students fo understand the relationships among
products, practices, and perspectives of the target culture(s).

«1 - 1 . 1 . «l 1 ri " ' L 1



Why set proficiency targets?

>



at your tables, discuss:

How do you define
proficiency?

>






the ability of an individual to use culturally
appropriate language to communicate
spontaneously in non-rehearsed contexts

>



the ability of an individual to use culturally
appropriate language to communicate
spontaneously in non-rehearsed contexts.

>



the ability of an individual to use culturally
appropriate language to communicate
spontaneously in non-rehearsed contexts.
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the ability of an individual to use culturally
appropriate language to communicate
spontaneously in non-rehearsed contexts.
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in other words...
PROFICIENCY
describes what the language user can do

regardless of where, when, or how
the language was acquired

>



at your tables, discuss:

How do you define
performance?

>






the ability to use language that has been learned
and practiced in an instructional setting

>



the ability to use language that has been learned
and practiced in an instructional setting

>



the ability to use language that has been learned
and practiced in an instructional setting

>



the ability to use language that has been learned
and practiced in an instructional setting

>



communicate
meaningful
information
spontaneous
understandable by
native speakers
does not mean
perfection

performance in
familiar contexts
practiced and
rehearsed
connected to
specific curriculum

>




T

beginning
of study

during practice =

what they remember =




why be concerned with it?

Understanding the difference between
performance and proficiency might possibly be the
key to setting real expectations for our language
learners and their parents.

>



What are your students’
proficiency level(s)?



SUPERIOR

ADVANCED HIGH
ADVANCED MID
ADVANCED LOW
INTERMEDIATE HIGH

INTERMEDIATE MID

INTERMEDIATE LOW
NOVICE HIGH

NOVICE MID




luse

some

single
sentences

use sentences
when required.

. Intermediate
| use strings Mid
of sentences

‘and connectors

| start using
paragraphs & past
& future time.

lama
paragraph Advanced
level speaker.

| Intermediate
High

Language proficiency refers to a person’s ability to use a language
for a variety of purposes, including speaking, listening, reading, and
. ’ writing. Proficiency is commonly measured using guidelines developed

by the American Council on the Teaching of Foreign Languages (ACTFL).

(CC) AdvanceLearning
This work is licensed under the ti icense.To view a copy of this license, visit y d/30,
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The Path to Proficiency

* heads up

* situp

* give me your eyes
» give me your ears

» in Spanish

-+ take risks

» actively listen
» always respond

- on time

* with a greeting

+ ready to work
ready to be kind

| don't understand.

Slow down.

iClase!
iProfe!
» Silencio.

. on time

. pack when dismissed
» iGracias por aprender!
»{Gracias por ensenarnos!

| use
strings of
sentences

Intermediate
Mi(l

Novice
Low
| use
words &
phrases.

I can
always use
sentences

Intermediate
Low

Novice
Mid

| use
some single
sentences
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Maria Jose Valdes




!lugando Béisbol en Espaniol

¢Juegas tu al béisbol?

Base 2: Contesta con una oracion simple.

Ejemplo: Si, juego béisbol

Base 3: Base 1:
Sonies Contesta con
usando una
; una sola
elaboracion.
palabra.
Ejemplo: Si, : )
juego baseball Ejemplo: Sio
en el parque No
Interrogativos
Donde | Where .
Cuando | When Base 4: Contesta usando dos 0 mas
Por Am;gl Why interrogativos.
Como How ) L
Cudl Which Ejemplo: Si, juego baseball en el parque
s (dénde) los domingos (cuando). Maria Jose Valdes




How does your tree grow?

| can ask and answer

| can use questions using the target
target vocabulary in multiple
vocabulary, sentences.
| can use phrases, and a
some of the complete
target sentence or

vocabulary two.

and phrases

to describe.
| can use
words to
describe.

&

Artwork: ©Skypixel
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Not yet! I’'m Icandoit | Icandoit
working onit. | with help. alone.

| can tell someone my name.

| can tell someone my age.

| can ask someone how s/he is feeling.

| can tell someone how | am feeling.

| can. ..




' WA

-a floweri
does not
think of -
competmg y
with the ') '
next flower,
it just blooms.

I rebe LIETITIAN.Uj




The only person you need to
CO/W € yOLU' sel Vi}bth i< MO Q,’
you Were yesterday

-Rushton
Hurlen

Jesterday Today Tomorrow



A GOAL WITHOUT A
PLAN IS JUST A WISH.







TIME AS A CRITICAL COMPONENT FOR DEVELOPING LANGUAGE PERFORMANCE

NOVICE RANGE INTERMEDIATE RANGE ADVANCED RANGE

9-10

9-12

6-12

3-12

K-12

Beginning Point for Language Learning

K-16

13 | ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012




Time Frame Instructional Hours Completed Speaking Proficiency

Target
End of 3" grade 216 Novice-Mid
End of 5*" grade 144 + 216 = 360 Novice-High
End of 8" grade 248 + 360 = 608 Intermediate-Low
End of 12" grade (324 + 608 = 932 Advanced-Low

Example from Trevor Day School
© Interprep. Greg Duncan

>



Elementary School Program

Novice Low

E3,E4, ES

Novice High

Middle School Program

Targeted
QOutcomes

Intermediate
Mid
Intermediate
High
M2 M3 M4 H3 H4 HS H6
Novice High | Intermediate | Intermediate | Intermediate | Intermediate | Intermediate | Intermediate ik %0
o Low Low to Mid Mid Mid to High to !H'G"’ %
Intermediate To Intermediate Intermediate | Advanced S
Low Intermediate Mid High Low
Mid

e

Example from Catalina Foothills (AZ) School District,

© Interprep. Greg Duncan
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LEARNING OBJECTIVES LEARNING TARGETS

Teacher Focused Student Focused
Written from the teacher G m Written in student friendly
point of view. language.

Across Within
Unify outcomes across a series @ Describe a lesson-sized chunk

of related lessons or a unit. of information and/or skills.

Guide Instruction Guide Learning
Reminds the teacher lessons to e Reminds a student what they

design and in what sequence. will be able to do next.
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NCSSFL/ACTFL

Can-Do Statements
Progress Indicators for Language Leamers




NCSSFL-ACTFL CAN-DO STATEMENTS

@

INTERPRETIVE COMMUNICATION

NOVICE

condaxhy by secognining prox

What can | understand, interpret or analyze

in authentic informational texts?

NOVICE LOW

1 can idently memcrized or lomilor
words when thay are supporied by
gesiuros or visech in informotional sk

NOVICE LOW

Team  (Costamize 1w spociic Content)

1 cam ey s kxsbars 7 3%oren by S

1000 PWCH 3 WIND Of THaFaCN 11 3 Noadhee X0 &
PPN vl

I cam recagrere P el on 3 recye

NOVICE MID
1 can identéy some Basc loch from
mamonzed woeds ond phroses whae
thoy o weporiod by geshres or vasol
in informanconal Y
EXAMPLES: Written
NOVICE MID

lean  cmdsence woh ocilc comtent

1 can dertdy ratr eyl tategarwn o food labeiy

T aan Gartly oms on 3 PPN b2

™y OeparTre O vl s YOm 2

Turiaten Khedde

3t mhr=aren o ovded an »

1 can adartand syt agechc v an 3 word
w

NOVICE HIGH

I can ooty e Lopc ond 1ome
isolated focts from simple sentences in
Informotional ket

NOVICE HIGH

[cam  (CORMMUY WS s pox (B 04 staar;

[ com Weliow Seactorn w s
I o i ey of &

Ptag cre

1 com st 5 oo

[ com nderiird somenre
Pt 5%

T cam uncioritand some bty

EXAMPLES: Spoken, Viewed or Signed

NOVICE LOW

lcan  (costamis wid specidic costeat)

1 e recagpivn Tamwir ramsis of people sed places
"3 i srororment

1 cam nderitand wmplo drectan 1 3 Sandar

phace

7o Y wvgle cim oo

01 when 00y

ore rembet

NOVICE MID

lTean  Scmmemive with speciiic comtest

Jean adoryind B

chotrg

e aeounced Y ) Wore

T can ardorzand drpctans Yo !

I can Wolim Sevctives ' B ool & wogle piphe
3 prent

I can wdoryand Do names of 0w planets @ 3
SOree COes

1 cam ocograes wamo wester axes
\orwcat

NCESILACTRL CAN-DO STATEMENTS: PLEFORMANCE INDWCATORS FOR LANGOAGT LIARNIES

NOVICE HIGH

Tcam . (cwstomUy wih spociBic cpetand)

1 com undersiond B hame of § product, D oo
! Wit

I o s
"on Yo

i et o

W 0t where

wl

1 com Sliow » Youktn video on how 1 phey 4
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NOVICE
PROFICIENCY BENCHMARK

I can identify the general topic and some basic information in both very familior and everyday contexts by recognizing procticed or

memorized words, phrases, and simplo sentonces in lexis that are spoken, writlen, or signed

What can | understand, interpret or analyze
in authentic informational texts?

INTIRPRETIVE COMMUNICATION

NOVICE
RCFCINCY R m——

= i‘;:_—._. —— PROFICIENCY BENCHMARK



PERFORMANCE INDICATORS

NOVICE LOW NOVICE MID NOVICE HIGH
I can identify memorized or familiar I can identify some basic focts from I can identify the topic and some
words when they are supported by memorized words and phrases when isolated facts from simple sentences in
gestures or visuals in informational texts they are supported by gestures or visuols Informational texts,

in informational texts.

INTERPRETIVE COMMUNICATION

- = PERFORMANCE INDICATORS



EXAMPLES: Written

NOVICE LOW

NOVICE MID

NOVICE HIGH

I can... (customize with specific content).

I can identify some locations or stores by their
SIgNs.

I can match a word or character in a headiing to 2
supporting visual.

I can recognize some namas of cities on a map

I can identify labeled aisles in a store

I can recognize the labels on a recycling bin

I can... (customize with specific content).
I can dentity nutritional categanias on food labels
I can dentify items on a shopping list

I can identity names of classes and their locations
on a class schedule.

I can identity my daparture and arrival times from a
transportation schadule

I can undesstand what information s provided on a
student 1D card

I can understand subsect-specific terms on a word
wall

I can... (customize with specific content].

I can follow directions ;m 3 Scavenger Hunt game

I can understand a vanety of smple messages on
greeting cards

I can select 3 movie basad on a short description

I can undarstand someone's profile on a socal
mada site

1 can understand some facts about the weather
espacially when weather symbols are used




‘1 CAN STATEMENTS!

1 CAN...
say what 1 did
yesterday: before
school, after school,
and during school.

Sign your name in each cuff when you
feel you are able to complete the task
successfully! In the last hand, write
your own I CAN statement.

I CAN...
describe my

friend's morning
routine yesterday.

‘ I CAN...
say how long

someone did
something.

retell the story

I CAN...

of my friends'
camping adventures.

lead a conversation
by asking my peer:
what s/he did last
weekend. (8 questions)

CC 2014 - Created by Cynthia Hitz - http://palmyraspanish1.blogspot.com




Novice Low : | Can Statements... Name: Period:

| e
Answer A
bew simple

questions.

| can tell

| em sl
hello and
goodpye.

| cAn gwtk

SoMeohe Wy
Nme.

my peers.

| ¢An

| ¢An "
| can recire
oot an respond o wirdemi | AR count
)
who, what, from 1-10o.

phrases
Fhat | have,

either/or
question

when,

) | o state tle | ¢AN NAMe :
| can hst nwess ok Eowdar ¢ | can st _
the gzoﬁ: floes, :Ad Amous Fems | see m’rroduw
ol |amdmarks
mohths and posters usmy 4 _ eNerN da myselc +o A

’ Shelby County (TN)
ﬁ World Languages



Today | am...

ALWAYS
uses
Sentences!

PERFORMANCE

a la mode

A sentence
ists and phrases |

ALWAYS
uses
Sentences!

Shelby County (TN)
World Languages



Dorie Perugini,
A Global Classroom







e What can novices do?
o What can intermediates do?



respond to simple questions on most common
features of daily life
convey minimal meaning to interlocutors
experienced at dealing with foreigners by using
isolated words
lists of words
memorized phrases
some personalized recombinations of
words/phrases
satisfy only limited number of immediate needs

>



W}ca# can N 6ViCe$ cl@(?

’zespom{ to simp[e questions on the most common featu’zes of
daily ife
convey minimal meaning by using

wotds

lists of words

memo’zizecl p/z’tases
some pe&sona[izec[ combinations of words o pkmses

an occasional short sentence

satisfy on[y a limited number of immediate needs

© Interprep. Greg Duncan



» CONFIDENTLY GIVE PERSONAL (NFORMATION
ABOVUT YOURSELF + OTHERS.
« TALK ABOVT YOUR LIKES, DISLIKES, PREFERENCES
+ NEEDS.
» HANDLE SOME DAILY SITVATIONS LIKE ASKING
FOR HELP, DIRECTIONS OR MAKING PURCHASES.
L [0) [ W - Peovive wrormaTIon vsine woebs, PurasES
HIGH 4 SHORT SENTENCES BASED ON THE SITVATION.
» ASK EASY QUESTIONS TO GET THE INFORMATION
YOV NEED.
« DEPEND VPON THE PRESENT TENSE.
» READ + VNDERSTAND THE MAIN IDEA + SOME
DETAILS.
» LISTEN + VNDERSTAND, BUT MAY NEED THINGS
CA" e®®  REPEATED OR SLOWED DOWN.
» WRITE (N LISTS, SHORT MESSAGES + EVEN
Pl s SENTENCES.

© Interprep. Greg Duncan



e participate in simple, direct conversations

e ask and answer questions

* handle basic, uncomplicated communication
needed in daily life (survival language)

e create with the language

e use discreet sentences and strings of sentences;
use sentence connectors

>



What can Infermediates do?

pattepate in simp[e a/i’tect conversations

ask anc[ answet questions
b uncomp[icatecl o i

clai[y [g[e ( suwival [anguage )

“cveate u)itlt tAe [anguage éy coméining language to
expless tlzei’z own t/:oug/'zts

use clisc’zete sentences anc[ st’zings o_;[ sentences; can use

sentence connectoks

© Interprep. Greg Duncan



e participate actively in conversations in most
formal and informal settings

* narrate and describe in major time frames

e deal effectively with unanticipated complications

e sustain communication by using connected
discourse of paragraph length and substance

e satisfy the demands of work and/or school
situations

>






. In your groups, create texts according to your
card’s directions. The themeiis. ..

THE WORLD CUP

J
00

2

377” RUSSIA 2018
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NOVICE LOW

Describe it using only
words. Try to think of the
ten most important
words to describe it. Be
very generic. There can
be spelling errorsand
wrong words like a

Kindergartener would
make.

= =4

Creative Language
Classroom



-

Describe it using simple
phrases and lists. You
do not need to have
verbs. There can be
spelling errors and
wrong words. “Me like”

NOVICE MID

= =4

Creative Language
Classroom



NOVICE HIGH

Describe it using

simple sentences with
few details. Use “1
like", “It has" and “It
is". Limitthe
sentences to 4 words
or less.

=4

Creative Language
Classroom



FINT ERMEDIATE Em

LOW

Describe it using
detailed sentences with
words like “with" “in"
“at" “also”.

= =4

Creative Language
Classroom



-

=1

INTERMEDIATE
MID

Describe it using
detailed sentences.
Combine some of your
sentences with

transition words like
“furthermore”
“however”.

= =

Creative Language
Classroom



F INTERMEDIAT Eﬁ

HIGH

Describe it usinga
paragraph with detailed
sentences. Include a
simple personal story in
the past tense. When I
was little, I went... Also
include ordinal words like
“first” “last” and “then".

= =

Creative Language
Classroom






THINK-ALOUDS

teachers model and articulate thought process;
explaining the steps in the solution to a problem;
reactions and judgments

>



RATE & AMOUNT OF SPEECH

slow down; deliberate with repetitions and
restating;

>



SOPHISTICATION OF SPEECH

pare down language for novice learners,
use more synonyms for more advanced learners

>



REPEATING

saying something 2-3 times gives learners
extra processing time

>



RESTATEMENT/PARAPHRASE

saying in a different way helps create more
connections; serves as model for students to
circumlocute

>



Super Spanish Synonyms
for Sounding Like a Native!

 Nice | Mean | Tolook/ToWalch | _  ToSay

Modified by Amy Lenord from “Other Ways fo Say” Poster by Teacher Created Resources

Amy Lenord



Alittie Un poco Generaty Generalmente
Aot Mucho Many fimes Muchas veces
AImOost SWWaYs Casi siempre Never Nunca
: Almost never Casi nunca Normaily Normalmente
F Frequency | Aaways siempre Citen A menudo
Every... Cada... ©nce in g while De vez en cuando
Everyday Cada dia Rarely Raramente
Todos los dias Sometmes A veces
Frequentyy frecuentemente Usuaily Usuaimente
Agree val Disagreement
Absolutely! iAbsolutamente! How boring! iQué abumido!
Agreed! iDe acverdo! How embarmrassing! .Gue vergienza!
Exactiy! jExacto! How gross! jQue asco!
How fun! 7 Wnat fun! jQué divesfido! it doesn’'t make sense. | No fiene razon.
How interestng! jQué inferesante! itisn't fair! iNo es jusio!
it's @ good thing Menos mal que... Me neither! iYo lampoco!
that... No way! iNi hablar!
it's cbvious! iEs obvio! ©f course not! iClaro que no!
Me too! iYo fambien! That sfinks! iEso apesia!
Coviously Obviamente This stinks! iEsto apesia!
Cf course! iPor supuesto! What a pain! jQué pena!
Okay! jvale! Disbelief & Doubt
R Reactions | sadness 2 sympathy 1don't believe it! iNo lo creo!
How awiduz #Qué barbaridad! 1 don't believe you! iNo fe creo!
How soct jQué friste! it can't be! iNo puede ser!
1 am somy! jLo sienio! Reoy? iDe veras?
1am so somy! jLlo sienfo mucho! Serousy? ¢En serio?
Pocr thing! iPobrecito/a! Joking
What g mess! iQué lio! 1amiocking / playing. | Estoy jugando.
What a shame! jQué lasfima! it's @ joke. Es un chiste.
Surprise & shock it's not true No es verdad / cierfo.
Good gneft iCaramba! Jokingly... En broma...
maon! jHombre! Noft regly! iNo realmente!
Wnat a coincidence! | jQué casualidad! Not sefiously... NO en sefio....
What g surprise! iQué sorpresal
You don't sgyt jNo me digas!
. AgQain Ofra vez / De nuevo Furthermore Ademas
A Adding a AlC También More Mas
Thought | ara Y Too También
Because Porque so... Pues
But Pero Well... Pues
C Connecin For Para when Cuando
9 | inorderto Para witn Con
Neither... nor... Ni... ni... Without sin
or O
At night Por la noche Later Lwego / Mas farde
Eary Temprano Now Ahora
T' Time in the aftemoon Por la farde Right now Ahora mismo
I In the evening Por la farde/noche The doy afferfomomow | Pasado manana
In the moming Por la mafiana Today Hoy
Lote Tarde TOomOomow Manana
Opinion& 1 celeve that... Yo creo que... in my opinion... En mi opinion...
o s 1know that.... Yo sé que... 'z o good thing that.... Menos mal que.
/ 1 think that... Yo pienso que...
Me neither Yo tampoco HNo one / Noboay
Neither... nor... Ni... ni... Not any Ninguno / Ninguna
rever Nunca Nothing
First Primero Sixtn sexio
Second sequndo Seventn sépfimo
Third Tercero Eightn oclavo
Fourth Cuarfo Ninth Noveno
| siftn Quinio Tentn Décimo
| After Despues (de)
gefore Antes (de)
Finally

TIONS by Amy Lonord & lcensed under a Crod

Amy Lenord



ELABORATE/EXPLAIN

giving more details helps create more connections;
serves as model for students to compare, justify,
explain causality

>



CHALLENGE STUDENTS OUT OF
THEIR COMFORT ZONES

by setting goals, students are motivated
to stretch and extend

>



Student Name:

| am working on this

leds

| can do it with help | | can do it by myself

iy | Y

| can use words and phrases to describe my
feelings and emotions.

| can recognize some activities that cause us
to feel a certain way.

| can ask how my friend is feeling.

| can tell one way to deal with anger.

I can describe how | can help a friend or family
member feel good (“fill their bucket”).

I can sing a song about emotions.

Global Language Project



AMERICAN COUNCIL ON THE
TEACHING OF FOREIGN LANGUAGES

INTERPERSONAL LISTENING/SPEAKING

Score

AAPPL Score Description

Strategy

Your AAPPL Interpersonal Listening/Speaking score
of N-1 means that you can say a few things about
yourself. You can list, name, and identify common
things with single words. You can answer one or

When you answer questions, try to use
more than one word and even a phrase.
Practice asking questions and keep
learning new words.

N-1 | two of the basic kinds of questions that you have
learned and practiced in class. You can do this in a
way that your teachers and others who are used to
language learners can understand some of what
you are saying.
Your AAPPL Interpersonal Listening/Speaking score | Practice asking more questions on more
of N-2 means that you can say some things about topics. Combine your words and phrases
yourself. You can list, name, and identify everyday into simple sentences. Keep learning new
things with words and phrases that you have words!
N-2 | learned. You can understand and answer some very
common and familiar questions. You can do all of
this in a way that your teacher and others who are
used to language learners can understand much of
what you are saying.
Your AAPPL Interpersonal Listening/Speaking score | Practice lots of conversations in which you
of N-3 means that you can say a number of things start it, keep it going, and end it; practice
about yourself. You can list, name, and identify asking questions in order to do this.
everyday things with words and phrases and an Practice saying as much as you can about
N-3 | occasional simple sentence. You can ask and yourself. Try to use as many sentences as
answer some very common and familiar questions. you can.
You can do all of this in a way that your teacher and
others who are used to language learners can
understand most of what you are saying.
Your AAPPL Interpersonal Listening/Speaking score | Keep the conversation going by asking
of N-4 means that you can be part of a conversation | follow up questions on the same topic,
about yourself and your life. Much of the time you working with your partner to figure out what
can also use your language to express your own you don't understand and talking around
N-4 thoughts and get the things that you need. You tend | words that you don't know. Keep saying
to speak in phrases and some sentences. You can more about more topics. Pretend you're in
often ask and answer simple questions. You can do | a situation where you need to get
all of this in a way that your teacher and others who | something or do something.
are used to language learners can understand what
you are saying most of the time.
Your AAPPL Interpersonal Listening/Speaking score | Jump into as many conversations as you
of I-1 means that you can have a conversation can, especially outside of class. Once
about yourself and your life. You can also use your you've answered a question, try to add
language to express your own thoughts and get the | something more (another fact, thought, or
I-1 | things that you need. You tend to speak in single even another question).

sentences. You can ask and answer simple
questions. You can do all of this in a way that your
teacher and others who are used to language
learners can understand what you are saying.

ACTFL



Score

AAPPL Score Description

Strategy

N-1

Your AAPPL Interpersonal Listening/Speaking score
of N-1 means that you can say a few things about
yourself. You can list, name, and identify common
things with single words. You can answer one or
two of the basic kinds of questions that you have
learned and practiced in class. You can do this in a
way that your teachers and others who are used to
language learners can understand some of what
you are saying.

When you answer questions, try to use
more than one word and even a phrase.
Practice asking questions and keep
learning new words.

ACTFL




STUDENT SELF-ASSESSMENT
AND MONITORING

use Can-Do Statements — before and after
units of study

>



Can Do Statements

1. | can say that | am 2. | can describe
cold. weather in the winter.

not yet;
working
onit

| can do
iton
my own

| can do
it with
help

not yet;
working
onit

coats in my classroom.

not yet; - | con do
working

5.1 can name some 6.1 can tell you what
sports to play in the snow. | snow sports | like to do.

nol yel:
working
onht Icondo I can do
it with It on
help my own




PROVIDE GOOD AND DIVERSE
MODELS OF SPEECH

read-alouds, songs, chants, podcasts, videos
from a variety of sources, along a variety of
registers

>



REQUIRE MORE ELABORATE RESPONSES

have a set of customary rejoinders to train students
to join in and hold one another accountable:
e tell me more
e and?
e what do you mean by X?
e who can add on?

@@” e who has a different idea?



AGREEMENT
iExacto!
iExactamente!

iAbsolutamente!
iObviamente!

iEvidentemente!
iPrecisamente!

iLogicamente!
Estoy de acuerdo.

iYo también!

iPor supuesto!
iVale!
iClaro que si!
En efecto.
Es obwio.

Amy Lenord



PROVIDE SENTENCE STARTERS/LANGUAGE
LADDERS

help students organize thoughts; challenges them
to try new combinations; use formulaic language
e agreeing/disagreeing

e congratulating

e wondering

>



SENTENCE STARTERS

Student A: “éComo estara el tiempo en ?”

Student B: “En , el tiempo
probablemente esta

”

>



frequency

siempre raramente
casi siempre casi nunca
a menudo nunca

de vez en cuando

jamas




COOPERATIVE LEARNING TECHNIQUES

student to student interactions — interpersonal
communication; apply new knowledge and skills;
try out language in lower stress setting

>



How do you support students in using
language at increasingly higher levels?

>



VISUALS

pictures, videos, even sketches helps students with
limited proficiency better understand and more
quickly acquire the language; excellent for
rendering abstract into concrete

>



apeur
Q\ canique ’

‘@ / Sublimation
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Précipitation A
b ‘ Desublimation Evapotranspiration Evaporation
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Les océans

U.S. Dept. of the Interior
U.S. Geological Survey

f) John Evans, Howard Perlman, USGS Stockage de l'eau souterraine

) hitp:/iga.water.usgs.goviedulwatercycle.html




GRAPHIC ORGANIZERS

help break down complex concepts into more
manageable bits of information; help novice-level in
expressing ideas without complete sentences

>



La Guerra Sucia

Escrito por Nathaniel Kirby

capiulo 1

Informacién sobre Leslie
la fecha

La ciudad donde
trabajaba Leslie 1 -~

su opinién de
Leslie

Copyright 2014 Activity created by Cynthia \\ ;
hitp://palmyraspanish 1.blogspot.com/ 2

Teaching Spanish with Comprehensible Input

Cynthia Hitz



COMPREHENSION STRATEGIES

leverage students’ cognitive and metacognitive
skills from L1 comprehension - and transfer to L2
learning

>



PROCESS WRITING

e pre-writing phase: brainstorm, talk through,
generate ideas;

e then write a draft;

e editing phase: students get feedback from others

>



m ® Plan your writing.
Write ® Write your first draft.
m » Change your writing

to make it better.
m ® Check your writing.
m ® Share your writing.

Thingshare




PEER TUTORING

students with high interest in a topic or other prior
experiences can be helpful; also students with other
literacy skills can serve as good model

>



TARGET LANGUAGE

e do students feel supported?
¢ do they receive enough input?
e do you hold them accountable

>



Lutz



PHYSICAL SPACE

e word walls
¢ language ladders
e seating - conversation clusters vs. rows

>



For French Immersion



ERROR CORRECTION

e do you halt?

e do you bank errors?

¢ do you synthesize and summarize?
e do you ignore?

>



1. Set proficiency targets for your students

2. Design instructional pathways to meet those
targets
3. Test to see if students are hitting those targets

>



Ask now

or email me
nlutz@nnell.org

or tweet me
@nathanlvuiz
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