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TODAY’S AGENDA

• Proficiency
• Proficiency vs. Performance
• Setting Targets
• Features of Proficiency Levels
• Strategies for Moving Students up
• Your Challenge 



http://momsanity.com/dear-kellyanne-conway-keep-alternative-facts/



http://qiroadmap.org/how-to-use-the-qi-roadmap/
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DISCUSS

Why set proficiency targets?  

 



at your tables, discuss:

How do you define 
proficiency?  



PROFICIENCY



WHAT IS PROFICIENCY ?

the ability of an individual to use culturally 
appropriate language to communicate 

spontaneously in non-rehearsed contexts
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WHAT IS PROFICIENCY?

in other words…

PROFICIENCY

describes what the language user can do
regardless of where, when, or how 

the language was acquired 

 



at your tables, discuss:

How do you define 
performance?  



PERFORMANCE



WHAT IS PERFORMANCE?

the ability to use language that has been learned 
and practiced in an instructional setting
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WHAT IS PERFORMANCE?

the ability to use language that has been learned 
and practiced in an instructional setting

 



PROFICIENCY v. PERFORMANCE
• communicate 

meaningful 
information

• spontaneous
• understandable by 

native speakers
• does not mean 

perfection

• performance in 
familiar contexts

• practiced and 
rehearsed

• connected to 
• specific curriculum 

 



WHAT IT LOOKS LIKE

beginning
of study

what they remember =
proficiency

during practice =
performance



PROFICIENCY v. PERFORMANCE

why be concerned with it?

Understanding the difference between 
performance and proficiency might possibly be the 

key to setting real expectations for our language 
learners and their parents. 

 



GALLERY WALK

What are your students’ 
proficiency level(s)? 

 





Shelby County (TN)
World Languages 



Katie Bee



Dina Marsala



Carole Ogden



Samantha Uebel





Maria Jose Valdes



Maria Jose Valdes



Betsy Basom



BUT A WORD 
OF CAUTION



Not yet! I’m 

working on it.

I can do it 

with help.

I can do it 

alone.

I can tell someone my name.

I can tell someone my age.

I can ask someone how s/he is feeling.

I can tell someone how I am feeling.

I can. . .









SETTING PROFICIENCY TARGETS





SAMPLE PROFICIENCY TARGETS
Time Frame Instructional Hours Completed Speaking Proficiency 

Target

End of 3rd grade 216 Novice-Mid

End of 5th grade 144 + 216 = 360 Novice-High

End of 8th grade 248 + 360 = 608 Intermediate-Low

End of 12th grade 324 + 608 = 932 Advanced-Low

Example from Trevor Day School
© Interprep. Greg Duncan



SAMPLE PROFICIENCY TARGETS

Example from Catalina Foothills (AZ)  School District,
© Interprep. Greg Duncan



OBJECTIVES VS. TARGETS

© TELL Project



STUDENT-FRIENDLY GOAL SETTING
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STUDENT-FRIENDLY GOAL SETTING

Shelby County (TN)
World Languages 



Shelby County (TN)
World Languages 



Dorie Perugini,
A Global Classroom



FEATURES OF 
VARIOUS 

PROFICIENCY 
LEVELS



GALLERY WALK
• What can novices do?
• What can intermediates do?



NOVICE LEARNERS
• respond to simple questions on most common 

features of daily life 
• convey minimal meaning to interlocutors
• experienced at dealing with foreigners by using

• isolated words
• lists of words
• memorized phrases
• some personalized recombinations of 

words/phrases
• satisfy only limited number of immediate needs



© Interprep. Greg Duncan



© Interprep. Greg Duncan



INTERMEDIATE LEARNERS

• participate in simple, direct conversations
• ask and answer questions
• handle basic, uncomplicated communication 

needed in daily life (survival language)
• create with the language 
• use discreet sentences and strings of sentences; 

use sentence connectors 



© Interprep. Greg Duncan



ADVANCED LEARNERS

• participate actively in conversations in most 
formal and informal settings 

• narrate and describe in major time frames
• deal effectively with unanticipated complications 
• sustain communication by using connected 

discourse of paragraph length and substance
• satisfy the demands of work and/or school 

situations 



EXAMPLES



EXAMPLES

• In your groups, create texts according to your 
card’s directions. The theme is. . .

THE WORLD CUP



Creative Language 
Classroom 



Creative Language 
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Creative Language 
Classroom 



STRATEGIES



ADJUSTING TEACHER SPEECH

THINK-ALOUDS

teachers model and articulate thought process; 
explaining the steps in the solution to a problem; 

reactions and judgments 
 



ADJUSTING TEACHER SPEECH

RATE & AMOUNT OF SPEECH

slow down; deliberate with repetitions and 
restating; 

 



ADJUSTING TEACHER SPEECH

SOPHISTICATION OF SPEECH

pare down language for novice learners, 
use more synonyms for more advanced learners

 



ADJUSTING TEACHER SPEECH

REPEATING

saying something 2-3 times gives learners 
extra processing time

 



ADJUSTING TEACHER SPEECH

RESTATEMENT/PARAPHRASE

saying in a different way helps create more 
connections; serves as model for students to 

circumlocute
 



Amy Lenord



Amy Lenord



ADJUSTING TEACHER SPEECH

ELABORATE/EXPLAIN

giving more details helps create more connections; 
serves as model for students to compare, justify, 

explain causality
 



SUPPORTING STUDENTS IN USING 
LANGUAGE AT INCREASINGLY 

HIGHER LEVELS
CHALLENGE STUDENTS OUT OF 

THEIR COMFORT ZONES

by setting goals, students are motivated 
to stretch and extend

 



Global Language Project



ACTFL



ACTFL



SUPPORTING STUDENTS IN USING LANGUAGE AT 
INCREASINGLY HIGHER LEVELS

STUDENT SELF-ASSESSMENT 
AND MONITORING

use Can-Do Statements — before and after 
units of study 

 





SUPPORTING STUDENTS IN USING LANGUAGE AT 
INCREASINGLY HIGHER LEVELS

PROVIDE GOOD AND DIVERSE 
MODELS OF SPEECH

read-alouds, songs, chants, podcasts, videos
from a variety of sources, along a variety of 

registers  

 



SUPPORTING STUDENTS IN USING LANGUAGE AT 
INCREASINGLY HIGHER LEVELS

REQUIRE MORE ELABORATE RESPONSES

have a set of customary rejoinders to train students 
to join in and hold one another accountable:

• tell me more
• and?
• what do you mean by X?
• who can add on?
• who has a different idea?

 



Amy Lenord



SUPPORTING STUDENTS IN USING LANGUAGE AT 
INCREASINGLY HIGHER LEVELS

PROVIDE SENTENCE STARTERS/LANGUAGE 
LADDERS

help students organize thoughts; challenges them 
to try new combinations; use formulaic language 

• agreeing/disagreeing
• congratulating
• wondering

 



Student A: “¿Cómo estará el tiempo en ________?”

Student B: “En _________________, el tiempo 
  probablemente está ______________.”

 

SENTENCE STARTERS



LANGUAGE LADDERS

                   frequency

siempre raramente

casi siempre casi nunca

a menudo nunca

de vez en cuando jamás



SUPPORTING STUDENTS IN USING LANGUAGE AT 
INCREASINGLY HIGHER LEVELS

COOPERATIVE LEARNING TECHNIQUES

student to student interactions — interpersonal 
communication; apply new knowledge and skills; 

try out language in lower stress setting

 



How do you support students in using 
language at increasingly higher levels?

 

PAUSE AND REFLECT



ADJUSTING TASKS SO STUDENTS ARE 
CHALLENGED AT THEIR LEVELS

VISUALS

pictures, videos, even sketches helps students with 
limited proficiency better understand and more 

quickly acquire the language; excellent for  
rendering abstract into concrete 

 



USGS



ADJUSTING TASKS SO STUDENTS ARE 
CHALLENGED AT THEIR LEVELS

GRAPHIC ORGANIZERS

help break down complex concepts into more 
manageable bits of information; help novice-level in 

expressing ideas without complete sentences
 



Cynthia Hitz



ADJUSTING TASKS SO STUDENTS ARE 
CHALLENGED AT THEIR LEVELS

COMPREHENSION STRATEGIES

leverage students’ cognitive and metacognitive 
skills from L1 comprehension - and transfer to L2 

learning 
 



ADJUSTING TASKS SO STUDENTS ARE 
CHALLENGED AT THEIR LEVELS

PROCESS WRITING

• pre-writing phase: brainstorm, talk through, 
generate ideas; 

• then write a draft; 
• editing phase: students get feedback from others 

 



Thingshare



ADJUSTING TASKS SO STUDENTS ARE 
CHALLENGED AT THEIR LEVELS

PEER TUTORING

students with high interest in a topic or other prior 
experiences can be helpful; also students with other 

literacy skills can serve as good model 
 



ENVIRONMENTAL FACTORS

TARGET LANGUAGE

• do students feel supported? 
• do they receive enough input? 
• do you hold them accountable

 



Lutz



ENVIRONMENTAL FACTORS

PHYSICAL SPACE

• word walls
• language ladders 
• seating - conversation clusters vs. rows

 



For French Immersion



ENVIRONMENTAL FACTORS

ERROR CORRECTION

• do you halt?
• do you bank errors? 
• do you synthesize and summarize? 
• do you ignore? 

 



SET YOUR STUDENTS ON THE PATH…

1. Set proficiency targets for your students
2. Design instructional pathways to meet those 

targets 
3. Test to see if students are hitting those targets
 



QUESTIONS?

Ask now

or email me
nlutz@nnell.org

or tweet me
@nathanlutz





INTERPRETIVE LISTENING



INTERPRETIVE READING



INTERPERSONAL COMMUNICATION



PRESENTATIONAL WRITING



PRESENTATIONAL SPEAKING


